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Inclusion Policy 
 

*This policy should be read in conjunction with the following school policies, which together support 

a holistic and inclusive approach across the school: 

●​ Admissions Policy 

●​ Behaviour Policy 

●​ Child Protection Policy 
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Inclusion Policy 
Our Mission Statement 

At Al Maharat Private School (APS), we believe every learner has the right to a high-quality, 

world-class education. We are committed to nurturing each individual and challenging the most able, 

supporting those who need it most, and celebrating the unique strengths each child brings. We 

foster academic excellence, creativity, personal growth, and global citizenship, enabling our learners 

to thrive socially, emotionally, and intellectually. Every child is encouraged to “Find Personal Success” 

and become a confident, respectful contributor to their community and the wider world. 

Vision of Inclusion​  

Our inclusive vision is grounded in Federal Law No. 29 (2006) and Law No. 2 (2014), which ensure the 

right to equitable and accessible education for all learners, including people of determination. We 

fully embrace the view that all students, regardless of need or ability, have the right to be educated 

in mainstream settings with high-quality learning alongside their peers. 

APS is committed to identifying and nurturing potential in all its forms: academic, linguistic, creative, 

or personal. We believe inclusion extends beyond providing support. It also involves recognising, 

celebrating, and extending strengths, including those of highfliers and innovative performers. 

We plan teaching and learning to ensure all students can aspire to high achievement. Language 

support is embedded into all lessons, and curriculum adaptations are made to meet diverse learning 

needs, including those of English as an additional language (EAL) learners, learners of determination, 

and those performing significantly above age expectations. 

School Philosophy 

At APS, we believe educational inclusion is about equal opportunity for all, regardless of age, gender, 

language, background, ability, or attainment. We embrace diversity and aim to cultivate a community 

rooted in respect, fairness, honesty, and excellence. 

We are committed to: 

●​ Delivering personalised, differentiated teaching grounded in the English National Curriculum 

and enriched with international best practice. 

●​ Ensuring the voices of all learners are heard, especially those who require additional support 

or exceptional challenge. 

●​ Promoting a strong partnership with parents to enhance educational outcomes and 

wellbeing. 

 

Our learners may be: 

●​ Learners of determination who require targeted intervention and personalised support; 

●​ EAL learners developing their academic English proficiency; 

●​ Gifted and talented performers demonstrating exceptional aptitude or potential; 

●​ Learners facing emotional, behavioural, or social challenges requiring additional guidance. 

 

Our aim is to create a supportive and aspirational environment in which all learners, regardless of 

individual need, can realise their full potential, contribute meaningfully to their community, and 

prepare for success in an ever-changing world. 
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Objectives 

●​ To continually monitor the progress of all learners, to identify needs as early as possible and 
to provide support, while maintaining the balance of the mainstream class; 

●​ To support learners with additional learning needs (including Gifted and Talented) through 
internal support and in collaboration with external agencies; 

●​ To facilitate access to the curriculum through differentiate planning/ accommodation/ 
modification by class teachers, and learning support staff as appropriate 

●​ To provide specific input, matched to individual needs, in addition to differentiated 
classroom provisions, either with the school or through external agencies, for those learners 
recorded as having additional needs; 

●​ To promote positive perceptions of learners with additional needs within the school 
community, so that inclusive provision is positively valued and accessed by staff and 
parents/carer; 

●​ To enable children to move on from us as well equipped as possible, holistically, including the 
basic skills of literacy, numeracy and social independence to meet the demands of 
post-school life and learning; 

●​ To form strong partnerships between all stakeholders so that the learner’s learning and 
emotional well-being are optimally support; 

●​ To give the learners a voice in planning and in decisions that affect them; 
●​ To develop their social, emotional, and behaviour development alongside our high 

performance learning curriculum 
●​ To have an open-door policy regarding parent and staff relations. 

 

Additional Learning Needs at APS 
At APS we understand the importance of identifying children who have Additional Learning Needs 

(ALN) as early as possible, followed by supportive intervention to help ensure their continued 

academic and wellbeing success. As per Adek guidelines ALN can include the following: 

●​ Inclusion - SOD (students of determination) sometimes referred to as POD (People of 

determination) 

●​ EAL (English as an additional language) 

●​ Educational Risk - students who are at risk of not successfully passing school due to the 

following concerns: 

○​ Attendance concern 

○​ Behavioural concern 

○​ Academic concern 

●​ Gifted and Talented - students who work far above their year expectations 
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Inclusion - learning barriers 

As per the Adek guideline all students facing specific learning barriers, such as SOD (students of 

determination) will be given equal access and rights to class placements and curriculum provisions as 

appropriate for their identified need. Assessment of learning barriers and the effect thereof on their 

school life is determined and addressed within the school setting.  

English as an Additional Language (EAL) 

Schools will implement a whole‑school approach to supporting multilingual learners.  This includes 

language‑aware teaching strategies in all classrooms and targeted EAL support when learners are 

working significantly below age expectations.  Assessment of language proficiency will inform the 

level of support, and progress will be reviewed regularly. Family languages and cultures will be 

celebrated, and bilingual communication with parents encouraged. 

Students at Educational Risk 

Learners at educational risk are those whose progress is impeded by factors such as low 

achievement, poor attendance, or behavioural challenges.  Schools will: 

●​ Monitor attendance, attainment and behaviour to identify at‑risk learners. 

●​ Provide interventions at Tier 1 (universal attendance and behaviour strategies), Tier 2 

(targeted support in small groups) and Tier 3 (individualised intervention with social workers 

or counsellors). 

●​ Collaborate with families and external agencies to address underlying causes. 
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Gifted and Talented Learners 

Learners identified as gifted and talented will receive enrichment and extension opportunities to 

ensure they are appropriately challenged.  Identification will use multiple criteria, including 

standardised test scores (e.g., stanine 8 or 9), teacher observations and evidence of exceptional 

performance.  Provision may include problem‑solving tasks, project‑based learning, mentoring, or 

participation in competitions and advanced courses. 

Gifted learners who also have additional needs (twice‑exceptional learners) will receive both 

enrichment and support for their barriers to learning. 

Tiered Model of Support 

APS uses a three‑tier system aligned with ADEK’s model to identify different levels of support that 

may be required for students with ALN. The tiers are designed to ensure students receive support 

that is tailored and structured around their needs. 

Additional Learning Need Tiers 

Tier 1 
 

Universal classroom support addressed through teaching strategies and styles. 

Tier 2 Targeted support within the school’s full capability to offer such as: 
●​ 1-to-1 or smaller group sessions with a specialist teacher 
●​ Support being directed through a tracking and monitoring documented 

learning plan - DLP (Documented Learning Plan) 
●​ Diagnosed with a specific learning barrier - if they are not diagnosed before 

school identifications parents are strongly encouraged to get an educational 
psychological assessment completed for their child. 

Tier 3 Intensive support beyond what the school’s alone can offer such as: 
●​ Being required to take additional sessions outside of school: 

○​ Occupational Therapy (OT) 
○​ Speech and Language (SL) 
○​ Applied Behaviour Analysis (ABA) 
○​ Counselling 

●​ Support being directed through a tracking and monitoring documented 
learning plan - IEP (Individual Educational Plan) 

●​ A learner may require support from an Individual Assistant (IA) 
●​ 1-to-1 sessions with a specialist teacher 
●​ Going onto a reduced timetable for certain durations 
●​ Diagnosed with a specific learning barrier - if they are not diagnosed before 

school identifications parents are strongly encouraged to get an educational 
psychological assessment completed for their child. 
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Inclusion Team 

At APS, we believe that all staff, from classroom teachers to specialist support, have a shared 

responsibility to ensure the inclusion and well-being of all learners, both academically and socially. 

See Inclusion Staff Requirements, as per ADEK Inclusion Policy (2024) in the appendix. 

APS Inclusion Structure 

 

 

Initial Referral Process 

 

1. Admissions 

Schools will follow a fair and transparent admissions process, ensuring that learners with additional 

learning needs (ALN) or disabilities are not discriminated against. In accordance with the principles 

set forth in Federal Law No. (29) of 2006 Concerning the Rights of Persons with Disabilities and its 

amendments, students with additional learning needs shall, without exception, be granted access to 

their preferred school, provided the institution has the capacity to accommodate them in the 

appropriate grade or year level. 

Upon application, parents are encouraged to disclose any existing diagnoses or concerns.  If a learner 

is identified during the admissions process as possibly requiring an additional learning need, a review 

by the school’s inclusion team and leadership will be conducted to determine the appropriate tier of 

support and resources. 
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Accordingly, schools’ admissions processes adhere to the following:  

●​ Prioritising the attendance of students with additional learning needs and their siblings in 

the same school. Prioritising the enrollment of students with additional learning needs (ALN) 

and their siblings in the same school creates a supportive and familiar environment for these 

students. It alleviates logistical challenges for families, fosters social inclusion, and facilitates 

coordinated care and support for both children. This strategy is designed to offer a more 

inclusive and integrated educational experience for students with ALN. 

●​ Requesting original clinical assessment reports from parents completed by any relevant 

specialists such as a therapist, psychologist, or pediatrician. As a policy, the ALN department 

requests original clinical assessment reports from parents, completed by relevant specialists 

such as speech therapists and OT therapists, psychologists, or pediatricians. This ensures that 

the school has accurate, up-to-date information about the student’s needs. These reports 

help inform the development of appropriate support plans, interventions, and 

accommodations to meet the student's individual requirements effectively.  

●​ Supporting the transition process for all students with additional learning needs. In 

particular, targeted transition support will be provided to students starting school for the 

first time or coming from alternative early education settings.  

●​  Providing any accommodations required by the student to complete the assessment, if 

assessments are part of the school’s admissions process, and utilising such assessments as a 

means to inform the provision of learning support as per the ADEK School Student 

Administrative Affairs Policy. These assessments shall not be used to deny admission to the 

school.   

●​ Using all information provided to ensure equitable and safe access to the learning and 

physical environment of the school for students with ALN:- All information provided will be 

used to guarantee that students with additional learning needs have equitable and safe 

access to both the learning and physical environments of the school. This includes making 

necessary accommodations and modifications to support their participation in all activities, 

ensuring they can fully engage in the educational experience.  

●​ Required to undergo admission review: A student may be required to undergo an 

admission review after initial contact with the registrar/ entrance interview when identified 

as possibly having additional learning needs. This could include additional observations, 

interviews and requesting additional information. Once all information has been collected a 

meeting may be held in which the head of inclusion is present to ensure all considerations 

have been carefully evaluated to determine whether the school does have the capacity and 

available placement to support the student. If the decision is that the school cannot 

accommodate the student the “inability to accommodate” procedure will be initiated in 

which the decision and relevant information will be shared to Adek for further review. 

●​ Defining the School’s “Inability to Accommodate​
Clearly outlining the circumstances under which the school may be unable to provide 

appropriate accommodations for a student with additional learning needs. This includes 

identifying specific limitations, such as lack of resources, expertise, or facilities, that prevent 

the school from meeting the individual needs of the student. 

2. Parent referral 
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A parent can refer their child as requiring additional learning needs through contacting 

the inclusion department, phase leads or classroom teacher who will then direct the 

referral and information towards the appropriate person. APS strongly encourages 

parents to share all possible information they may have regarding additional learning 

needs (including gifted and talented) to help ensure our school has the opportunity to 

implement and structure the support effectively to help ensure future success. 

Parent referrals are especially important for helping identify Gifted and Talented as 

students can perform far above their age expectations outside of the school 

environment such as in art, music, sports clubs, external competitions etc. 

3. Data Analysis 

At APS we regularly analyse data from both formal and summative assessments to help 

identify students with additional learning needs, as well as attendance data. Although 

data can be questioned at times, it creates a strong foundation for initial identification, 

referral and structuring of support. The following data analysis can be used to help 

identify additional learning needs: 

●​ Learning ladders 

●​ CAT4 

●​ GL Progress Tests 

●​ Checkpoints 

●​ PASS 

●​ STAR Readers 

●​ NGRT 

●​ Orison attendance data 

●​ Internal screeners 

 

4. Classroom Teacher 

Classroom teachers can also refer learners based on observations and data analysis. They will follow 

the following steps and guidelines: 

Cause for 
concern 

Referral process Person receiving 
referral 

Suspected 

POD 

1. Strategies tried in class 

2. Refer using student academic and behavioural referral form link 

3. Data collection 

4. Identification 

5. Support/ monitoring 

Head of Inclusion 
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Suspected 

EAL 

Not referred using the student academic and behavioural referral 

form link, they will be identified through the data during the first few 

weeks of school and then if not identified through data teachers will 

go through the following: 

1. Strategies tried in class 

2. Meeting with parents 

3. If there is no improvement a referral to phase lead/ EAL 

coordinator will be made  who will review the case and possible add 

onto EAL provision as appropriate 

4. Data collection 

5. Identification 

6. Support/ monitoring 

1. Phase Lead 
2. EAL Coordinator 

Behaviour 

concern 

1. Strategies tried in class 

2. Meeting with parents 

3. Phase lead/ Pastoral care/ Social worker involvement  

4. Recommendation for the learner to be referred will be made by 

the social worker/ pastoral care/ phase lead/ supervisor and then 

teachers will use the student academic and behavioural referral form 

link to refer. 

5. Data collection 

6. Identification 

7. Support/ monitoring 

 

*It is important to note that if behaviour is seen that places a student 

at risk of hurting themselves or others, the referral process may be 

by-passed and is referred directly to Head of Inclusion for further 

assessment. 

1. Phase lead/ pastoral 
care/ social worker 
2. Head of Inclusion 

Attendance 

concern 

ICS will be monitoring attendance weekly and calling any parents 

who are at risk of being identified as Educational Risk tier 1, however 

teachers are also encouraged to keep an eye out for any concerns 

and refer to the social worker.  

1. Social worker 
2. Head of 
safeguarding 

Overall 

academic 

concern 

Not referred using the student academic and behavioural referral 

form link, they will be identified through the data during the first few 

weeks of school and then if not identified through data teachers will 

go through the following: 

1. Strategies tried in class 

2. Meeting with parents 

3. Phase lead/ SLT involvement 

4. Recommendation for the learner to be referred will be made by 

the phase lead/ SLT and then teachers will use the student academic 

and behavioural referral form link to refer. 

5. Data collection 

6. Identification 

7. Support/ monitoring 

Phase lead/ SLT 

Gifted and 

Talented 

Not referred using the student academic and behavioural referral 

form link, they will be identified through the data during the first few 

weeks of school and then if not identified through data teachers will 

go through the following: 

Gifted and Talented 
Coordinator 
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1.Meet and refer student to Gifted and Talented coordinator 

2. Data collection 

3. Identification 

4. Support/ monitoring 

 

5. Phase leads/ Pastoral 
When teachers involve phase leads or pastoral to help support cases they will implement support 

and strategies as appropriate. When determined that the concern is unusual or persistent, through 

professional knowledge, they can refer cases from their support to needing more targeted and 

tailored support to help the learner make progress and achieve emotional and academic success in 

the school. 
 

Referral Form 
The student academic and behavioural referral form is fully completed and sent to the Head of 

Inclusion. The referral form collects all required concerns and data, including assessment data, 

concerns and learning profiles, to evaluate the possible additional learning needs of the student. The 

referral form is a google forms link to support data analysis and inform teacher training. 

The referral form is also designed to help serve as a risk assessment and level of immediate concern 

with categories expanding across: cause for serious concern, hyperactive/ impulsive behaviour, 

socialising, and academic indicators. The rating scale across the whole form and throughout the 

various indicators allow for quick analysis of the extent and urgency of support required. Please see 

short sample below: 

 

Observation 

If an observation is required, the referral form is reviewed and printed to be used alongside the 

observation form to help analyse how teacher observations compare to specialist observation. The 

inclusion team conducts two observations, which are on two different days, at two different times, 

and occurs across two different subjects. The observation form helps to serve as a risk assessment 

and level of immediate concern with categories expanding across: cause for serious concern, 

hyperactive/ impulsive behaviour, socialising, and academic indicators. Similar to the referral form, 

the rating scale across the whole form and throughout the various indicators allow for quick analysis 

of the extent and urgency of support required from the perspective of the inclusion team and help to 

compare the impression to that of the teachers, based on the initial referral made.  Please see short 

sample below: 
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If the Inclusion team feels that there is more information required to help inform their observations 

and decisions, the following can be arranged to help support the identification process: 

●​ Assessment result analysis 
●​ Additional observations 
●​ Requests for external assessments to be conducted by licensed authorities 
●​ Parent/ Team-around-the-child meetings 
●​ Internal screeners to help identify specific learning needs or developmental areas. 

 

Identification and categories of need 
Once enough information has been collected to make informed decisions regarding the learner’s 

specific additional learning need, tier of support required and possible intervention support, a 

meeting is held to discuss the identified areas of need and possible support. Depending on category 

and tier identified a learner may receive a DLP (documented learning plan) related to their area of 

required support. 

Inclusion - learning barriers 

For SOD learners (students of determination) or learners with a specific learning barrier they may 

receive and additional categorisation as per the Abu Dhabi Disabilities Classification Guide: 

 

Neuro - 
Developmental 
Disorders 

Autism Spectrum 
Disorder (ASD) 

Level 1 - Mild 

Level 2 - Moderate 

Level 3  - Severe 

Intellectual Disability Mild 

Moderate 

Severe 

Global Developmental Delay 

Unspecified Intellectual Disability 

Communication 
Disorders 

Speech and Fluency Disorder 

Language Disorder 

Social (Pragmatic) Communication Disorder 

Link back to Table of Content 



 

Specific Learning 
Difficulties 

Mild Learning Difficulties 

Moderate Learning Difficulties 

Severe Learning Difficulties 

Attention Deficit 
Hyperactive Disorder 
(ADHD) 

ADHD - Inattentive 
Attention Deficit (Predominantly Inattentive) 

ADHD - Hyperactive 
Hyperactivity - impulsivity (Predominantly Hyperactivity - impulsivity type) 

ADHD - Combined 
Attention - deficit/ hyperactivity (combined type) 

Sensory 
Disabilities 

Deaf-Blind Disability Deaf-blindness 

Hearing Impairment Partial Hearing Impairment 

Deafness (total hearing impairment) 

Visual Impairment Partial Visual Impairment 

Total Blindness 

Physical 
Disabilities 

Physical Disability Musculoskeletal Disability 

Muscular Diseases 

Psychological 
Disorders 

Psycho/ Emotional 
Disorders 

Mild Behavioural Disorder 

Moderate Behavioural Disorder 

Severe Behavioural Disorder 

Multiple 
Disabilities 

Multiple Disabilities Multiple Disabilities 

 

At APS, we further include the following categorisation for learners with needs: 

●​ Specific Developmental Delay: 
o​ Attention 
o​ Social Communication and Interaction 
o​ Self-Regulation 

 

Educational Risk 

For learners with different education risk concerns, identification is done as follows: 

●​ First the data is analysed to determine students working at significantly below (SB) level 

across the core subjects: 

○​ Maths 

○​ English 

○​ Science 

○​ Arabic 

○​ CAT4 
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●​ Based on the amount of areas of core curriculum they are working at or under the significant 

below level they are assigned a tier of need: 

 Y2 - Y3 Y4 - Y6 Y7 - Y10 

Tier 1 1 1 - 2 1 - 2 

Tier 2 2 - 3 3 - 4 3 - 4 

Tier 3 4 - 5 5 - 6 5 - 7 

 

●​ After identification of tiers, teachers use guiding statements to help identify whether the 

concern is related to EAL (English as an Additional Language) or if it is a general academic 

concern. 

EAL 

Understands concepts when explained or demonstrated in their home language or with visuals but 
struggles to express answers in English. 
Can complete tasks correctly when shown examples or given sentence starters but makes errors 
when asked to work independently. 
Shows stronger understanding during practical, visual, or group activities than in written or verbal 
tasks. 
Often hesitates, uses single words, or copies from peers—difficulty is mainly in communication 
rather than reasoning. 
Demonstrates age-appropriate thinking or problem-solving once the language barrier is removed 
(e.g. when instructions are simplified, translated, or modelled). 

 

Educational Risk 

Struggles to grasp key concepts even when explained in their first language or using visuals and 
scaffolds. 
Requires significant repetition and step-by-step guidance for previously taught content. 
Makes consistent errors in basic literacy or numeracy skills despite language-appropriate support. 
Has limited working memory, recall, or ability to transfer learning across subjects or contexts. 
Demonstrates low confidence, slow task initiation, and minimal progress even with targeted 
differentiation and extended time. 

 
Home room teachers then assign targets for each student and support interventions happen during 

phonics/ reading support orientated lessons and across Humanities (Y3 - Y4) or French (Y5 - Y6). This 

does mean a student may not receive a mark for Humanities or French if they have been attending 

intervention lessons rather than Humanities or French but this is clearly communicated to parents 

and they are reassured that these lessons are non-core and a mark for this subjects is not a 

requirement in primary.  

Attendance 

Attendance is identified using the percentages outlined by Adek to help guide when attendance 

becomes cause for concern: 
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Attendance KG Cycle 1 - 3 

Tier 1 90 95 

Tier 2 88 93 

Tier 3 85 90 

 

Behaviour 

Behaviour follows our internal cause for concern identification process which is more thoroughly 

explained in our behaviour policy. 

 

Suspected Concern Supported in class and by phase lead 

Tier 1 

Added to list 
 
Parents informed if there is no progress 
Structured support and monitoring 
Review date 

Tier 2 

Escalated - parents informed 
External support recommendation 
Structured in-school support 
Review Date 

Tier 3 
Escalated - parents informed 
Review date for improvement or result in exclusion from school 

 

Registering with ESIS 

If a student is identified as having additional learning needs, as per the Adek guidelines, they will be 

registered under the ADEK ESIS (Enterprise Student Information System). Registration on the ADEK 

ESIS system enables the school to align with regulatory requirements, monitor inclusion provision, 

and access external oversight and support. It does not affect a student’s admission status, 

educational entitlement, or access to any aspect of school life.  

The student identified area of support and tier will be noted, as well as any documented learnings 

plans that form a part of their support. Further information on attainment, progress and student 

profiles may be shared as well. 

Support provision 

Inclusive Curriculum and Teaching 

At APS we implement British curriculum frameworks with universal design principles to ensure 

accessibility for all learners.  Teachers: 

●​ Plan lessons that accommodate different learning styles and levels of English proficiency. 

●​ Use formative assessment to guide differentiation. 

●​ Provide assistive technology and accessible resources where needed. 
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●​ Foster a classroom climate of acceptance and high expectations for all learners. 

●​ Collaborate with inclusion teachers, EAL specialists and support staff. 

Curriculum adaptations may include adjusted learning goals, alternative modes of recording (e.g., 

oral presentation instead of written report), extended time for tasks, and the use of visual or tactile 

materials. 

At APS these may also include: 

●​ In-class differentiation, strategies, support, and monitoring . 

●​ Resource room support, which consists of one-to-one or small group intervention sessions in 

which learners will receive focused learning input orientated to supporting their targets. In 

line with our commitment to inclusion, pull-out sessions are limited to a maximum of five 

per week to ensure learners remain integrated with their peers as much as possible. - They 

are not pulled out of core subjects: English, Maths, Science, Arabic, Moral Education and 

Islamic. 

●​ Push-in sessions, where the inclusion specialist would come into the classroom to help 

support the learning within the classroom setting itself. 

●​ Scheduled or supported regulation breaks facilitated in the inclusion suite. 

●​ Help to find and employ suitable Individual Assistants, formerly referred to as Shadow 

Teachers. 

●​ Tailored behaviour support plans and programs 

●​ Access to additional internal and external competitions 

●​ Assessment accommodations 

●​ Curriculum modifications 

●​ Subject exception: which is subject to the review of the Head of Inclusion and is determined 

on a case-by-case basis. Requests for exception will be referred to Adek for final review and 

subject to their decision. 

●​ Requests to change from Arabic A to Arabic B: APS can, on the behalf of the family, formally 

request Adek to consider moving a learner from Arabic A to Arabic B, however substantial 

evidence would need to be collected by the school before the request is made and may 

include educational assessments, internal screeners, assessment data, clinical reviews etc. 

Documented Learning Plans 

Alongside the standard supporting documents developed by the classroom teachers for all students, 

students who are identified as needing additional support may have a documented learning plan 

(DLP) as part of their support provision. These are tailored to meet their needs and may look 

different across the different areas. Some examples of additional documented learning plans used 

are: 

Individualised 

Education Plan 

(IEP) 

An IEP is a document developed with the goal to help inform teaching and learning. It includes 

an overall support profile, as well as information regarding the learner’s personal skills and some 

strategies that can be used in class to help support them.  Finally, the IEP includes personalised 

targets for the learner to help their overall progress and attainment. Targets will depend on 

student cases and needs. They may cover: 

●​ English 
●​ Maths 
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●​ Science 
●​ Arabic 
●​ Islamic 
●​ Moral Education and Social Studies 
●​ Personal Growth. 

 
IEPs are closely tracked and monitored throughout the term with all relevant parties (parent, 

teachers, inclusion specialists) being closely involved in the process. 

Intimate Care 

Plan (ICP) 

ICPs are developed to help support learners who require intimate care to help them access life 

within the school setting. This might involve students needing support with going to the toilet, 

personal care etc. They are reviewed termly and are signed by all parents, teachers and the adult 

providing the intimate care support. 

Personalised 
Emergency 
Evacuation Plan 
(PEEP) 

A personalised plan, for any students that require it, to  support either a short- or long-term 
need, which specifies the  types of assistance required to support their safe evacuation  and 
continuous safety, from the point of raising the alarm to  exiting the school building.  

Behaviour 
Support Plan 
(BSP) 

For students requiring tailored behaviour support plans with specific targets and strategies for 
managing behaviour. The document is developed to help track progress made towards targets, 
as well as interventions put in place to help support. 

Individualised 
Support Plan 
(ISP) 

For students requiring tailored academic support plans with specific targets and strategies to 
achieve expected progress and increase attainment. The document is developed to help track 
progress made towards targets, as well as interventions put in place to help support. 

Advanced 
Learning Plans 
(ALP) 

For students identified and gifted and talented. This document outlines personal targets for 
them as well as support structures to help ensure their continued emotional and academic 
success in school and beyond. 

External 
Assessments 

These are conducted by specialists such as doctors, psychologists, or psychiatrists and may 
include: 

●​ Medical condition reports 
●​ Clinical reports, arising from assessment of a student, conducted by a clinical 

psychologist, education psychologist, speech and language pathologist, or other 
suitably qualified professional.  

 

For children on a DLP, team-around-the-child meetings are held at the start of each term and include 

all parties working with the student, (parent, teachers, inclusion specialists). Once finalised, in the 

meeting, a copy of the DLP is shared with all relevant parties and parents are encouraged to share it 

with any external specialists working with the student. All parties are asked to sign the DLP to show 

their agreement and co-operation. The DLP targets are also shared with the student and if 

appropriate, they also share some feedback within this process. 

Individual Assistants (IA) Target Setting and Review 

At APS, we are committed to ensuring that all students with additional learning needs have access to 

appropriate support to enable them to succeed. In some cases, students may require individualised 

support outside of the standard inclusive provision. Below are the guidelines for the engagement of a 

parent-funded Individual Assistant (IA), whose support is designed to meet the specific needs of the 

student. 

Engagement of an Individual Assistant: Schools may request parents to employ an Individual 

Assistant when it is determined that additional support is necessary for the student’s overall 

progress. The request for an Individual Assistant shall be supported by evidence and a clear 

justification outlining the student’s specific needs for assistance during the majority of the school 

day. 
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Documentation and Monitoring: APS maintains accurate and up-to-date records of the Individual 

Assistants on the Private Schools Staff Information System (PASS). Regular reviews will be conducted 

to assess the effectiveness and necessity of the Individual Assistant's support. Any changes in 

provision will be documented and communicated with parents. 

Parental Responsibility: The engagement of an Individual Assistant is a parent-funded arrangement. 

The school will support the process by providing the necessary evidence and justification but the 

responsibility for hiring and remunerating the Individual Assistant rests with the parents. 

Review and Adjustments: The support provided by the Individual Assistant will be reviewed regularly 

in collaboration with the parents, teachers, and relevant specialists to ensure that the needs of the 

student are being met effectively. Adjustments to the support will be made based on the student’s 

evolving requirements. 

To ensure that classroom support is both purposeful and aligned with the learner’s DLP targets, 

specific objectives are set for the Individual Assistant (IA) each term. These targets are developed in 

consultation with the inclusion team and are directly tied to the learner’s development needs. 

Throughout the term, IAs receive guidance, coaching, and in-class observations to support their 

implementation of strategies. These targets are formally reviewed at the end of each term and 

adjusted based on learner progress, classroom feedback, and observed outcomes. This cyclical 

approach ensures consistency, accountability, and high-impact support for every learner. 

Targets Feedback 

Relationship with student  

Response to feedback from 
team 

 

  

  

  

External Support Provision​
When additional support is required beyond what APS can provide, the school may partner with 

external agencies in line with ADEK’s In-school Specialist Services policy. Parents are responsible for 

any additional costs. Services can include: 

●​ Speech and language therapy 

●​ Psychological assessments 

●​ Counselling 

●​ Applied Behaviour Analysis (ABA) therapy 

●​ Occupational therapy (OT) 

Partnerships with Parents and In-School Specialist Services​
As per Adek guidelines APS has signed an agreement with an approved third-party provider to offer 
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specialist support on campus. The agreement include: 

●​ Defined roles and responsibilities for the school, parents, and provider 

●​ Confidentiality, documentation, and legal procedures 

●​ Referral and service delivery processes, including baseline data collection 

●​ Service details, duration, payment, grievance, and termination procedures 

●​ Progress monitoring and reporting to parents 

Providers must be ADEK-registered. Parents handle all payments directly with the provider; APS is 

not involved in financial transactions. 

Monitoring and Review 
In class targets: 

Learner progress is monitored through Learning Ladders, a progression system that outlines clear 

steps across subject areas from FS2 to Year 13. It encompasses all learning objectives from the year 

expectation according to the British curriculum and learners are routinely marked against them 

based on how well they perform within age expectations. The categories range as follows: 

Learning Ladder category 

Above + Above Above - On Track + On Track  On Track - Below Below -  
Significantly 
Below 

9 8 7 6 5 4 3 2 1 

Stanine equivalency 
 

Learner attainment and progress is always tracked alongside their peers with formatives and 

summative assessments throughout the year. Learners are set specific class and curriculum 

orientated targets by the classroom teacher which are shared with learners in class, and parents 

during parent consultation evenings. Targets are based on Learning Ladder gap analysis and 

individual learning needs to ensure progress throughout subject areas. 

Additionally DLP targets are also monitored and tracked to ensure it is appropriate and tailored to 

their needs. Students are monitored closely by all the teachers involved to determine their overall 

progress towards DLP targets. This is done through using a flexible quantitative rubric to ensure 

accurate and fair measures from all staff involved. The rubric collected feedback weekly from all 

relevant parties regarding the learner’s progress towards their targets. 

 Developing Approaching Mastering 

 1 2 3 4 5 6 7 8 9 10 

% of time 0 - 10% 11 – 20% 21 – 30% 31 – 40% 41 – 50% 51 – 60% 61 – 70% 71 – 80% 81 – 90% 90 – 100% 

Frequency 
Never Almost 

never 
Very few 
times 

Rarely Sometimes Often Frequently Most of the 
time 

Almost 
always 

Always 

Number of 
times 

once twice 3 times 4 times 5 times 6 times 7 times 8 times 9 times 10 times 

Support 
Levels 

Cannot 
work 
even 
when 
fully 
support 

Unable to 
work 
without 
full 
support 

Almost 
continuousl
y supported 

Majority 
supported 

Support 
normally 
given 

Support 
often 
given 

Selective 
support is 
given 

Independen
t working 
with 
occasional 
support 

Mostly 
independen
t working 
with minor 
prompts 

Completely 
independen
t working 
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Task 
Completio
n 

No 
attempt 
made 

Attempts 
the task 

Attempts 
the task; 
completes 
minimal 

Attempts 
the task 
and 
completed 
40% 

Completes 
half of the 
task 

60% task 
completed 

70% task 
completed 

80% task 
completed 

Task nearly 
completed 

Task 
completed 

Prompting Unable 
to do 
the tasks 

Full physical, written or 
verbal prompt 

Large partial physical or 
verbal or written prompt 

Small partial physical or 
verbal or written prompt 

Only slight gestural or 
positional prompt 

No 
prompting 
needed 

 

An update regarding the learner’s progress may be shared half termly with parents, depending on 

the nature of the case and DLP. Parents are invited to arrange a meeting to discuss the current 

progress if the school feels there is a need, or if parents wish to do so. A routine 

team-around-the-child meeting is also scheduled at the end of each term in which the DLP progress 

and targets are reviewed by the team. This meeting will include discussions around the following 

points: 

●​ Degree to which a skill is secured 
●​ Progress made across the term 
●​ Possible changes to targets 
●​ Feedback from the teachers working with the learner 
●​ Feedback from the learner 
●​ Feedback from the parents 
●​ Individual assistant (IA) feedback and target setting 
●​ Discussions of any other points that might help ensure effective support (therapy sessions, 

medications, changes to consent etc) 
 

The relevant staff members work with teachers across the whole school year to ensure support 

remains tailored and effective and helps ensure the students make progress.  

Learning Provision Resolved 
Decisions to remove a learner from support are based on a review of relevant evidence, including 

progress tracking, classroom assessments, DLP outcomes, and feedback from staff, parents, and 

where appropriate, the learner themselves. A final team-around-the-child reviewal meeting will be 

held in which the teacher and support team will evaluate whether the learner meets the required 

criteria to be considered as no longer requiring support. A learner must meet the following criteria to 

be considered as no longer requiring additional support provision: 

●​ Must meet the minimum expectations for their year group (on track -, stanine 4 or above) 
●​ Must demonstrate their ability to regulate themselves within a classroom setting to a point 

in which regular classroom management strategies are effective. 
●​ Does not require 1-to-1 class support, or intervention sessions from a learning support 

assistant. 
 

Once removed from the register, the learner will be placed on a monitoring list (“watchlist”) for a set 

period to ensure continued progress and prevent regression. Support may be reinstated at any time 

if new concerns arise. 

School facilities and provision spaces 
Risk assessments are conducted for all learning spaces within the school. They are signed and kept 

on record for references. Health and Safety checks are done regularly to ensure resources, learning 

spaces, and activities are equally accessible to all learners who require support. At APS we follow the 

requirements for facilities and learning spaces and specific by the Adek Inclusion Policy (2024): 
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Accessibility of learning Spaces: 

●​ All classrooms are accessible for all students, with desks and chairs providing adapted seating 
options for those who require it. 

●​ A variety of classroom resources (pens, pencils, scissors, etc.), which offer choice regarding 
the size and ease of use. 

●​ Adapted resources are available for learners with physical disabilities or sensory impairments 

to support participation in practical subjects such as science, arts, and PE. 

●​ All timetabled classes are made physically accessible to learners with additional needs, with 

adaptations implemented where feasible and necessary. 

●​ Specialised teaching spaces such as science laboratories, sports facilities, spaces for the arts, 
etc., are accessible to students of different ages and lessons and such spaces offer adapted 
resources to support access and integration for students with physical disability, and/or 
sensory impairment. 

●​ Classroom acoustics and lighting are evaluated for students with hearing and/or visual 
impairment to reduce any background noise/visual disturbances which may interfere with 
access to learning. 

●​ Classroom environments reflect UDL principles, providing flexible ways of presenting 

content, expressing understanding, and engaging learners. 

●​ The teaching and learning environment incorporates accommodations and modifications to 
teaching to enable fair access to the curriculum and the school facilities. 

 

Specialist Support Spaces: 

●​ Provide accommodations for each cycle (dedicated spaces within the school premises for the 
duration of interventions) to allow specialist learning support and pull-out interventions for 
any student with additional learning needs. 

●​ Evaluate the specialist support space on acoustics, lighting, flooring, and textiles to promote 
access to learning through consideration of sensory needs. 

●​ Avail a specialist support space which has technological and digital resources that mirror 
those of other classrooms to support the development of digital literacy skills. 

●​ Avail a range of non-digital teaching and learning resources to allow specialists to deliver 
interventions tailored according to personalised learning plans. 
 

Roles and Responsibilities 
Roles and responsibilities of all stakeholders  

Governing 
Board 

A school’s governing board plays a critical role in providing systematic support 
for the development of an inclusive school. The importance of their influence is 
further emphasised by the requirement for every governing board to appoint a 
dedicated governor for inclusive education.  
 
The governor for inclusive education should be committed to developing the 
knowledge, understanding and skills required to provide effective support and 
challenge to the school as it progresses towards realising a vision of inclusion in 
practice. This will include supporting the governing board to: 

●​ Set strategic direction through a clearly-stated inclusive vision and 
ethos 

●​ Hold the designated school-based inclusion support team accountable 
for the development and implementation of an appropriate inclusive 
education improvement plan 
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●​ Allocate financial investment to ensure that targeted plans are 
sufficiently resourced 

●​ Monitor the overall educational performance of the school through 
clear inclusive education outcomes and impact measures. 

 
The governing board is expected to prioritise the development of a fully 
inclusive system of education. The commitment of the governing board should 
be evident in the representation and engagement of key stakeholders such as 
parents and learners of determination. 

School Principal 
and leadership 
team 

Strong leadership is a critical factor in generating inclusive schools. School 
principals play a uniquely powerful role in enabling learners, staff and parents 
to think and act in a more inclusive manner. Consequently, it is important that 
they develop a comprehensive understanding of inclusive approaches to 
education and be clear about the strategies required to embed these 
approaches across their school. The principal, in partnership with the inclusion 
support team will: 

●​ Effectively communicate a vision of inclusion, ensuring the engagement 
of the entire school community 

●​ Conduct a school-wide review of current practice to highlight examples 
of best practice to grow further, and to identify areas which require 
targeted improvement 

●​ Develop and implement a comprehensive and strategic inclusive 
education improvement plan  

●​ Ensure that all staff receive the support they require so that inclusive 
approaches to teaching and learning are embedded within their 
practice  

●​ Provide an annual programme of continued professional development 
for all staff at all levels across the school apply a rigorous system of 
monitoring and review to track progress and inform revisions to 
strategic plans 

Ensure that recruitment and induction processes prioritise inclusive practices 
as a key component of professional roles 

Head of 
Inclusion and 
SENCo 

The leader of provision for learners of determination will hold deep knowledge 
about barriers to learning experienced by learners, the associated challenges 
for teachers and the impact on learning, development and outcomes. The 
leader of provision plays a crucial role in supporting classroom teachers to 
identify and develop specific approaches in the classroom so that every learner 
is empowered to succeed.  
 
The Head of Inclusion also oversees the registration of learners on ESIS and 
ensures compliance with ADEK policy regarding inclusion staffing, provision 
tracking, and external agency coordination. Particularly important aspects of 
the role are: 

●​ Working alongside teachers to observe, assess and identify special 
educational needs  

●​ Working collaboratively with other in-school specialists, such as 
therapists, counsellors or psychologists, to promote learner learning, 
development and wellbeing  

●​ Providing advice and guidance to both teachers and parents 
●​ Promoting high expectations of learner learning and achievement 
●​ Supporting the development of relevant and meaningful learning 
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activities  
●​ Facilitating collaborative meetings to promote the development of 

individual education plans 
●​ Monitoring and supporting classroom teachers in the development and 

implementation of specific strategies to lower barriers to learning 
●​ Implementing evidence-based programmes of intervention for 

individual and small groups of learners. 
The Inclusion 
Support Team 

The inclusion support team assists the principal in achieving a vision of 
inclusive education in practice. The inclusion support team is led by the Head 
of Inclusion, and includes school staff with specific roles in developing inclusive 
education. Core members of the team include all members who work on a 
one-to-one basis with any learners with additional needs. Each member’s core 
role within the school is specific and distinct, however, as a team, they serve 
the same function; to generate an inclusive system of education for learners of 
determination. 

Support 
Teacher (POD 
teachers) 

The support teacher is identified as a competent teacher who demonstrates 
high levels of skill and ability in applying inclusive approaches within their 
teaching practices. 
 
Their core function is to serve as a role model, coach and professional mentor 
for classroom teachers as they work to develop their practices to meet the 
learning needs of diverse learner populations. The role is central to the 
development of inclusive schools and should be prioritised; support teachers 
should spend no less than 60% of their time engaged in activities that directly 
influence the inclusive competence of classroom teachers. 
 
Support teachers may also work directly with small groups or individuals to 
model inclusive strategies and accelerate learner progress, ideally within the 
classroom environment. However, in a minority of cases, some learners may 
require access to specific or specialist support outside the classroom context.  
 
Support teachers require time to plan, develop and reflect. This is essential if 
they are to maintain their professional role and have a consistent impact upon 
teaching practices within the classroom. Consequently, the support teacher 
should also continue the pursuit of knowledge and effective pedagogy through 
professional resources, such as webinars, collaborating with colleagues and 
connecting with other professional learning communities. 
 
The support teacher’s ability to form positive and professional partnerships 
with classroom teachers is essential if they are to successfully engage them in 
personalised professional development programmes. Each programme will 
require a different approach and should respond to the individual needs of 
each teacher. Consequently, principals should ensure that each support 
teacher develops the skills required to apply the essential components of 
professional support. The essential components of teachers’ professional 
support are detailed below: 
 
a. Observations of teaching and learning: 
Initial class visits and a review of the learners’ profiles of needs will inform the 
process of setting mutual goals between the support teacher and classroom 
teacher. As trust builds and the professional partnership develops, the focus of 
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these observations will become more targeted and be linked to specific 
outcomes.  
b. Collaborative review of learner data:  
Support teachers play a key role in modelling effective data literacy. Classroom 
teachers need to be able to analyse assessment information effectively in order 
to understand achievement potential, identify learner need and address any 
particular barriers to learning. The development of the teacher’s ability to use 
formative assessment is a key part of this process; it ensures that teachers can 
swiftly and effectively adjust their teaching in response to emerging needs 
within the classroom.  
 
c. Co-planning: 
The development of strategies to meet the learning needs of both learners and 
teachers will be the focus of thoughtful collaborative planning. This will 
include: identifying the most appropriate teaching strategies; intervention 
approaches; learning activities; assessment methods; learning outcomes; and 
collaborative approaches to ensure that all learners become fully and actively 
engaged in the learning process. 
 
d. Modelling: 
An important part of the capacity building process is to provide models of 
expected practice within the context of the classroom. Engaging support 
teachers in co-planning with classroom teachers will enhance the impact of 
these strategies. A critical responsibility of the support teacher is to model 
strategies which promote effective learner engagement and skilful teaching 
practice. Support teachers may also provide opportunities for the professional 
development of learning support assistants and give indications on how best to 
assist individual learners. 
 
e. Co-teaching: 
Regular opportunities for co-teaching are essential to enable the continual 
refinement of inclusive teaching approaches. Such opportunities reduce 
learner/teacher ratio, increase the opportunities to differentiate in response to 
learner need, provide a shared experience of teaching challenges, enable direct 
professional feedback on the success of new strategies, and promote further 
learning-centred dialogue between the support teacher and classroom teacher. 
 
f. Collaborative reflection: 
The support teacher should regularly monitor and evaluate improvements in 
the teacher’s practice, identify its effect on learner learning and outcomes and 
select the focus for further development. This is important as it ensures that 
support is well-targeted and that success indicators are evidenced, shared and 
celebrated. 
 
g. Gradual Release of Responsibility: 
As the confidence of the classroom teacher grows and enhanced practices 
become embedded, the support teacher should gradually withdraw their 
professional support. A planned follow up with a teacher may be agreed to 
review the retention of new practices and their impact on learner learning. 
Classroom teachers who are able to refine their practices, grow in confidence 
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as professionals serve as important advocates of further professional 
development opportunities. 

Classroom 
teachers 

Classroom teachers are responsible for the learning, progress, and outcomes of 
all the learners in their classroom. They may be the first to raise a concern  
about potential learning difficulties within their learners. It’s important that 
teachers continuously develop their confidence, willingness, knowledge and 
skills to provide learning opportunities to their learners of determination on an 
equal basis to others.  
 
The classroom teachers’ duties involve working with a collaborative team 
including parents, support teachers, learning support assistants (LSAs), and 
specialists.  
 
They need to be open to continuous self-development to enhance their 
inclusive teaching competencies. Their main roles include:  

●​ Assessing, evaluating, and reporting on learners’ progress 
●​ Providing a safe, welcoming, and motivating environment for learning 
●​ Working closely and in parallel with other professionals  
●​ Planning whole class, group, and individual instructions and delivering 

them 
●​ Incorporating any needed modifications and accommodations to 

maximise their learners’ achievement 
●​ Taking part in the development of the IEP and its progress review 
●​ Implementing goals set in the IEP  
●​ Managing information about learners and communicating this 

information to parents and other relevant personnel 
●​ Supervising and coordinating work with the LSAs 
●​ Promoting learner interactions with their peers 

Individual 
Assistants 

At APS the effective Individual Assistant (IA) has an important impact on the  
development of inclusive classrooms for learners of determination. IAs 
replaces the former ‘shadow teacher’. IAs should have access to ongoing 
professional development to ensure that they are fully effective in their roles. 
Effective IA support helps learners become more independent over time and 
should never replace or replicate the role of a teacher. 
 
IAs should be enabled to work in collaboration with classroom teachers so that 
learners of determination are successfully included in the classroom 
environment alongside their peers. This includes involving the IA in assessment 
processes, record keeping, lesson-planning, and resource development. The 
classroom teacher is responsible, and ultimately accountable for, the impact 
and outcomes of the learners’ educational programme. The role of the IA is to 
support this process by aiding the classroom teacher in the development of a 
stimulating and productive learning environment. IAs should be trained in 
using different approaches to lower barriers to learning, and to facilitate 
learner engagement and participation within relevant and meaningful learning 
opportunities. 
 
IAs should be used differently across different phases of the school depending 
upon classroom and learner needs. Some schools may use IAs across different 
class groups to support whole class teaching. Others may deploy them to 
provide specific support to small groups of learners. Schools could also choose 
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to use school funded IAs to decrease the financial burden to parents. The 
specific responsibilities will differ according to the individual context of each IA, 
but will include: 

●​ Providing individual support to a specific learner 
●​ Promoting access to targeted support outside of the classroom 
●​ Working on differentiated activities with groups of learners 
●​ Liaising with the leader of provision for learners of determination 
●​ Developing social/emotional skills  
●​ Working with teachers to monitor the progress of learners 
●​ Supporting intervention or therapy sessions. 

 
An effective IA provides a ‘bridge’ of support to learners, helping them achieve 
what they are capable of without creating dependency. The development of 
independence in all aspects of school life is a key part of the role, and includes 
allowing a learner to make mistakes and to look for their own ways to solve 
problems. Consequently, key indicators of learning support success include; the 
extent to which learners become more independent in their learning, are more 
able to regulate their emotions and behaviour, or are more tolerant and 
resilient in the face of challenge. Effective learning support will enable learners 
of determination to become confident learners who are increasingly able to 
contribute to and gather meaning from the school and wider community. 

 

At Al Maharat Private School, we have extended the roles and responsibilities to include both the 

parents and learners receiving support themselves as laid out by the Ministry of Education in the 

General Rules for the Provision of Special Education Programs and Services (Public & Private Schools) 

Parents - Admission and acceptance of the learner with special needs by the school. 
- To help create positive relationships between the school and the parents 
based on mutual trust and effective communication. 
- Parents must attend get-togethers as related to the education of their 
children along with stating the purpose of such meetings. 
- To participate and volunteer in learners’ or school’s activities for the sake of 
their children. 
- Where possible to develop strong relationships with the parents through 
parents’ councils, support groups, and open days for the involvement of fathers 
and mothers with their children in school activities. 
- Being aware about the categories and programs of special education. 
- Accept and support the IEP developed for their learner. 
-The parents are required to attend meetings or assessments related to the 
education of their children with the need to focus on their involvement in the 
decision-making process. 
- Effective communication and correspondence with school administration with 
respect to their child and accept their role in the implementation of 
educational plans. 
- To share any relevant academic, behavioural, health, or psychological 
information that may support their child’s success at school. 
- Meeting deadlines as specified with regard to registration, evaluation and 
attending meetings. 
- Full briefing on the academic capacity of the learner and not setting 
expectations which are not commensurate with their abilities. 
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- Communication with the district or school in the event of any emergency or 
to 
inquire about their child. 

Learners with 
Additional 
Needs 

The learner with special needs is obliged to follow the program prepared for 
him according to his educational plan to demonstrate his interest in his 
educational progress. 

 

Shift to Remote learning 
In case of a need to transition to remote learning additional accommodations and modifications can 

be made depending on learner need and resource availability. Accommodations and modifications 

could include: 

●​ Reduced timetable 
●​ Additional focus lessons with Inclusion specialists 
●​ Reduced homework load 
●​ More time for submitted work 
●​ Differentiated tasks 
●​ Alternative tasks 
●​ Not being required to turn the video on in case of situations where the learner’s difficulty 

with remaining focused are distracting the rest of their class 
 

All adaptations are based on individual need and resource availability, and are agreed upon with 

families where possible. During a shift to remote learning, the following procedures will be adapted 

accordingly: 

Parent involvement 

During a state of remote learning, it is the parent’s key responsibility to ensure the learners remain 

academically or behaviourally supported during this process. Parents will be informed when support 

expectations are not being met or when any concerns arise due to current support arrangements. 

Documented Learning Plans 

DLPs will continue to be developed, and tracked; however it should be noted that expectations for 

rate of progress should be accordingly adjusted due to the shift to remote learning. DLP targets will 

continue to be worked on by teachers, and inclusion specialists, who will be ready to support both 

teachers and parents as and when required guidance during this time. 

Weekly teacher checks 

Inclusion specialists will monitor weekly teacher updates informally during remote learning, with a 

focus on learner engagement, access to accommodations, and progress toward DLP goals. 

Referrals 

When referrals are made, a meeting will be held with parents to inform them of the presenting 

concerns. Parents will be asked to put in place support for the duration of remote learning and will 

be informed that once transitioned back to face-to-face, the referral process, as described previously, 

will be initiated. This ensures that concerns are documented and ready for formal follow-up once 

in-person learning resumes. As such, the time frame from referral to the development of an DLP will 

only start once the transition back to face-to-face learning has been completed.  
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Personal Emergency Evacuation Plans 
No learner will require an updated signed PEEP during remote learning, but PEEPs will be updated 

and signed as required once the transition has been made back to face-to-face learning.  
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Appendix 
Terms and Definitions as laid out by the Adek Inclusion Policy (2024) 

Accommodations 
and Modifications 
to Teaching  

Any adjustments to the way in which teaching takes place, including lesson 
delivery and behaviour management, so that it is suitable for the needs of 
students with additional learning needs.  

Accommodations 
and Modifications 
of Assessments  

Any adjustments to the way assessments are conducted to enable access, 
without changing the demand of the assessment. Accommodation and 
modification should be aligned with the needs of the student and any 
disability or impairment (e.g., screen reading technology, extended time, 
scribe, and enlarged font). All accommodations and modifications to 
external assessments should be in line with guidelines of assessment 
providers/examination boards.  

Additional 
Learning Needs  

 

Individual requirements for additional support, modifications, or 
accommodations within a school setting on a permanent or temporary basis 
in response to a specific context. This applies to any support required by 
students of determination and those who have special educational needs 
and/or additional barriers to learning, access, or interaction in that specific 
context (e.g., dyslexic, hearing or visually impaired, twice exceptional, or 
gifted and/or talented).  

For example, a student with restricted mobility may require lesson 
accommodations to participate in Physical Education and building 
accommodations to access facilities, but may not require any 
accommodations in assessments. Equally, a student with hearing 
impairment may require additional support in class to access lesson content 
but may not require any physical accommodations to access learning.  

Gifted and 
Talented  

 

Gifted students demonstrate exceptional ability in one or more domains. 
Talented students are those who can transform their giftedness into 
exceptional performance.  

Head of Inclusion  

 

The Senior Leader with responsibility for the coordination of provision for 
students with additional learning needs.  

 
Inclusion Team Led by the Head of Inclusion, this includes Inclusion Teachers, Inclusion 

Assistants, Individual Assistants, and any other staff who provide support for 
inclusive provision.  

 
Learning Support 
Assistants (LSA) 

 

Formerly known as “Shadow Teachers”, Individual Assistants are 
parent-funded staff who provide 1:1 support for students with additional 
learning needs for any logistical, safety- related, behavioral, medical, and/or 
social and emotional need. In these cases, the student requires 1:1 support 
for at least 50% of their school day.  

Pull-out 
intervention  

 

Intervention to address any identified cognitive, behavioral, social, or 
emotional need delivered by a specialist inside the mainstream classroom to 
enable learning to continue alongside a student’s peer group.  
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Push-in 
intervention  

 

Educational provision which meets individual needs of students who require 
specialist attention (a blend of teaching and therapy) and focused resource 
allocation due to unique learning and engagement requirements.  

 

Inclusion Staff requirements as per Adek inclusion Policy (2024) 

Head of 
Inclusion 

Schools shall appoint at least 1 Head of Inclusion, with no more than 10% of 
their timetabled workload dedicated to teaching commitments outside of their 
role as Head of Inclusion and member of the school leadership team.  

a. As per the ADEK Staff Eligibility Policy, Heads of Inclusion (profile 2) who are 
not former Inclusion Teachers, or who do not meet the qualification criteria but 
who have at least 5 years of experience as an inclusion-related Senior Leader in 
a school (former SENCos, Inclusion Leads, PoD Specialists, etc.) shall 
demonstrate completion of 60 hours of coursework through training provided 
by ADEK, ADEK-endorsed providers, or other local and/or international training 
providers covering topics related (but not limited) to:  

1.​ SEND (Special Educational Needs and Disabilities) pedagogies  

2.​ Identification of barriers to learning  

3.​ Strategies to support SEND  

4.​ Learning interventions and evaluation of effectiveness  

5.​ Target-setting for learning and developing IEPs  

6.​ Coordinating inclusive provision  

7.​ Resource allocation and deployment  

Inclusion 
Teacher 

Schools shall appoint at least 1 Inclusion Teacher per cycle, with no more than 
10% of their timetabled workload outside of their role teaching students with 
additional learning needs.  

As per the ADEK Staff Eligibility Policy, Inclusion Teachers (profile 3) who do not 
have a specialized qualification in Special Education shall demonstrate 
completion of 40 hours of coursework through training provided by ADEK, 
ADEK-endorsed providers, or other local and/or international training providers 
covering topics related (but not limited) to:  

1. SEND pedagogies​
2. Identification of barriers to learning​
3. Strategies to support SEND​
4. Effective teaching​
5. Target setting for learning and developing IEPs 6. Planning and evaluating 
interventions​
7. Data to inform practice  

Inclusion 
Assistants 

Schools shall appoint Inclusion Assistants to provide additional support to 
teachers for students with additional learning needs. Inclusion Assistants work 
under the direction of a teacher and may provide:  
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●​ Whole-class support where there are higher numbers of students with 
additional learning needs.  

●​ Targeted pull-out and push-in support to small groups (and 
occasionally for individual students as needed) with any additional 
learning needs to enable their progress towards Documented Learning 
Plan (DLP) targets.  

Learning 
Support 
Assistant 

Where a student with additional learning needs requires additional 
individualised assistance for personal care and other non-teaching related 
support, schools may seek the provision of a parent-funded Individual 
Assistant, which is not part of the school’s standard inclusive provision.  

●​ When requesting parents to engage an Individual Assistant, schools 
shall provide evidence and a justification to outline the need for 
support for the majority of the student’s school day.  

●​ The Individual Assistant shall be available outside the classroom and is 
authorised to enter the classroom to provide support to the concerned 
student only upon request by the teacher.  

●​ Schools shall maintain records on the Enterprise Student Information 
System (eSIS) and Private Schools Staff Information System (PASS) to 
indicate the provision of an Individual Assistant for a particular 
student.  
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