
 

Behaviour Policy 
 
 
 
 
 
 
 
 
 

UPDATED BY LAST PUBLISH DATE NEXT REVIEW 
Head of Inclusion, 

Wellbeing and 
Safeguarding 

June 2026 Yearly 

 
 

 



Ethos 

At Al Maharat Private School, we are committed to fostering a nurturing and inclusive environment where 
every learner feels valued, respected and empowered to achieve their full potential. Positive behaviour is 
built through strong relationships, clear expectations, consistent boundaries and a shared commitment to the 
wellbeing and success of every learner. 

Our approach is child-centred, restorative and safeguarding-aware. Behaviour is understood in context. Staff 
respond with professional judgement, taking account of age, stage of development, additional needs, 
wellbeing, intent, frequency and risk. APS promotes high standards of conduct while recognising that 
behaviour can also communicate need, distress or vulnerability. 

 

Rationale 

This policy exists to: 

●​ promote a safe, respectful and orderly learning environment 
●​ support learners to develop self-regulation, responsibility and positive relationships 
●​ provide a clear procedural framework for responding to concerns 
●​ ensure behaviour decisions remain proportionate, fair and aligned with safeguarding, wellbeing and 

ADEK expectations 

 

Guiding Principles 

Behaviour at APS is guided by the following principles: 

●​ every learner has the right to feel safe, respected and able to learn 
●​ behaviour is addressed firmly, fairly and with regard to context 
●​ consequences must be proportionate and educational, not merely punitive 
●​ safeguarding and wellbeing remain central to decision-making 
●​ repeated or serious concerns require structured review rather than isolated reaction 
●​ partnership with parents strengthens consistency and long-term improvement 
●​ the Behaviour Committee plays a central role in reviewing serious or persistent concerns 

 

Expected Behaviour 

APS expects all learners to contribute positively to school life. This includes showing respect to others, 
following adult instruction, behaving safely, protecting the learning environment, and taking responsibility for 
choices. Courtesy, kindness, honesty, readiness to learn and care for property are expected across 
classrooms, shared spaces, transport, trips and wider school activities. 

The school’s expectations are reinforced through routines, classroom culture, assemblies, pastoral guidance 
and staff modelling. Behaviour is taught, not assumed. 

School Values and Daily Conduct 

The school promotes clear everyday standards through its Golden Rules and wider character framework. 
Learners are expected to be positive, polite, considerate and responsible. These expectations apply to 
speech, conduct, movement around school, treatment of others, and respect for the learning environment. 



Smart appearance and correct uniform also form part of readiness for learning and reflect respect for the 
school community. 

The APS Golden Rules The impact of our golden rules 

●​ We are positive, polite and friendly to 
everyone. 

●​ We always do our best. 
●​ We are always considerate and respect 

others. 
●​ We look after our belongings and take 

proper care of school property and 
equipment. 

●​ Listen carefully to our teachers and 
friends 

●​ Builds trust between learners and staff, 
encouraging honesty and mutual respect. 

●​ Promotes a culture of praise and 
recognition for positive behaviour and 
strong effort. 

●​ Nurtures empathy, kindness, and 
consideration within the school 
community. 

●​ Encourages learners to reflect on their 
behaviour, take ownership of their actions, 
and develop self-discipline. 

●​ Establishes a respectful environment 
where everyone feels heard, valued, and 
treated fairly. 

●​ Reinforces care for shared spaces, 
equipment, and the school environment 
(including keeping the grounds clean and 
free of litter). 

 

Positive Recognition and Rewards 

APS believes positive recognition strengthens belonging, motivation and self-worth. Staff use praise, 
encouragement and appropriate rewards to reinforce positive choices, effort, improvement, responsibility 
and contribution to the community. Recognition may be individual, class-based or whole-school, and should 
remain meaningful, fair and aligned with school values. 

 

Unacceptable Behaviour 

Unacceptable behaviour includes conduct that disrupts learning, causes distress, undermines safety, 
damages property, shows defiance, uses inappropriate language, harms others physically or emotionally, or 
places the learner or others at risk. Some incidents are minor and best addressed through classroom 
intervention. Others require formal review, parental involvement or escalation through school systems. 

Behaviour is not judged by labels alone. The seriousness of an incident depends on context, pattern, impact 
and risk. 

APS Internal Behaviour Levels 

APS uses a structured internal behaviour system to ensure consistency while preserving professional 
judgement. Levels 1 to 3 remain the school’s core internal behaviour framework. Level 4 only applies in 
exceptional cases beyond routine school management. 



Level 1 
Behaviour 

Level 1 behaviour refers to low-level or isolated incidents that can usually be managed 
by the class teacher or supervising adult. These may include minor disruption, calling 
out, off-task behaviour, low-level defiance, failure to follow routine expectations, or 
conduct that interrupts learning without creating significant risk. 

Responses at this stage are immediate, proportionate and classroom-based. They 
include redirection, reminder, restorative conversation, reflection, reset of expectations 
and communication with parents where appropriate. Level 1 incidents are not routinely 
escalated unless a pattern develops. 

Level 2 
Behaviour 

Level 2 behaviour refers to more serious or repeated concerns that require formal 
follow-up. These may include repeated disruption, disrespectful language, deliberate 
refusal to follow instructions, unsafe conduct, behaviour that affects others more 
significantly, or repeated Level 1 concerns that have not improved through class-based 
support. 

Level 2 incidents are recorded on CPOMs, requires short restorative intervention 
before students can rejoin learning, and follow-up and parental communication. The 
learner may be removed from class for reflection or restorative conversations and 
support. Responses remain flexible and are shaped by the circumstances, the 
learner’s presentation and any underlying concerns. Students may be added to the 
Cause for Concern list if a pattern develops. 

Depending on the behaviour a student may be asked to move to the nurture group for 
the remainder of the day or to spend the following day within the nurture group to help 
with de-escalation and re-alignment. 

Level 3 
Behaviour 

Level 3 behaviour refers to serious incidents that threaten safety, significantly harm 
relationships, or represent a serious breach of school expectations. This can include 
aggression, bullying, fighting, threatening conduct, serious verbal abuse, theft, or other 
incidents requiring senior leadership involvement. 

Staff immediately report any Level 3 concerns onto CPOMs. Level 3 concerns are 
managed urgently and reviewed through school leadership and the Behaviour 
Committee as appropriate. Responses may include immediate removal from the 
situation, parent meetings, reflective or restorative measures, de-escalation time, 
structured reintegration, placement on the Cause for Concern list, or other significant 
interventions judged necessary by the school. 

Depending on the behaviour a student may be asked to move to the nurture group for 
the remainder of the day or to spend the following day within the nurture group to help 
with de-escalation and re-alignment. 

Level 4 
Behaviour 
(External 
Escalation) 

Level 4 is an internal escalation level added for alignment with ADEK Student Code of 
Conduct expectations. It sits beyond routine school-level behaviour management and 
is used only in exceptional circumstances. 

Level 4 applies where serious risk to safety, wellbeing or learning persists, or where the 
nature of the incident is so severe that external escalation is required. It is considered 
only when internal interventions have been exhausted or when the seriousness of the 
concern requires action beyond school-level consequence and support. 



Level 4 may result in: 

●​ referral to ADEK 
●​ application to ADEK for consideration of permanent exclusion 

This level follows ADEK procedures and approval requirements. It is not part of 
everyday behaviour management and is not applied through fixed triggers alone. 
Decisions are made through structured professional review, with safeguarding, context, 
student wellbeing and the best interests of the wider school community taken fully into 
account. 

Depending on the behaviour a student may be asked to spend a few days in the 
nurture group to help with de-escalation and re-alignment. 

 

Cause for Concern - internal watchlist 
Where behaviour forms part of a wider pattern, or where repeated concerns indicate increasing need, the 

learner may be placed on the school’s Cause for Concern list. This enables closer monitoring, joined-up 

review and coordinated support. Placement on the list is communicated clearly to parents where appropriate 

and reviewed through the school’s established pastoral and leadership systems. 

If a student is added to the internal Cause for Concern watch list, parents may be notified through a 
behaviour support plan, a verbal meeting, or an email. This is dependent on the nature of the case and 
situation of the family, and is decided with the intention of the best possible support outcome for the 
student under review. The last conversation had with the parents will be documented on the list, as well 
as the form of last communication. Based on when parents were informed, a review date will be set at 
which time it is determined by the behaviour committee, a student escalates on the list or whether they 
may graduate from the list. The list follows the tiered approach as reflected across all identified 
additional learning needs as follows: 
 

Cause for Concern list 

 General support approach Behaviour support specific 

Tier 1 
 

Universal classroom support addressed through teaching strategies 
and styles. 

Have been working with the teacher 
and reached a point where there is 
more serious monitoring required, up to 
a point where parents needs to be 
informed formally of the concern in an 
attempt to collaboratively find more 
appropriate support strategies 

Tier 2 Targeted support within the school’s full capability to offer such as: 
●​ 1-to-1 or smaller group sessions with a specialist teacher 
●​ Support being directed through a tracking and monitoring 

documented learning plan - IEP (Individual Educational 
Plan) 

●​ Diagnosed with a specific learning barrier - if they are not 
diagnosed before school identifications parents are strongly 
encouraged to get an educational psychological assessment 
completed for their child. 

Requiring more intensive sup[port 
strategies and specialised staff to 
support. May be recommended for 
external support in the form of therapy 
or appointing an individual assistant. 



Tier 3 Intensive support beyond what the school’s alone is able to offer such 
as: 

●​ Being required to take additional sessions outside of school: 
○​ Occupational Therapy (OT) 
○​ Speech and Language (SL) 
○​ Applied Behaviour Analysis (ABA) 
○​ Counselling 

●​ Support being directed through a tracking and monitoring 
documented learning plan - IEP (Individual Educational 
Plan) 

●​ Requiring an additional adult to support them in school 
●​ 1-to-1 sessions with a specialist teacher 
●​ Going onto a reduced timetable for certain durations 
●​ Diagnosed with a specific learning barrier - if they are not 

diagnosed before school identifications parents are strongly 
encouraged to get an educational psychological assessment 
completed for their child. 

Requiring extensive support with 
external guidance. May be referred to 
Adek for permanent exclusion from the 
school. 
 
If a student is tier 3 for behaviour, a 
supportive structure becomes activated 
referred to as the nurture group. 

 
Nurture group 

The Nurture Group is a structured behaviour support and reintegration provision designed to help students remain 
in school, continue accessing learning and successfully reintegrate into their mainstream classroom following 
behavioural, social, emotional or wellbeing concerns. 

The purpose of the Nurture Group is not punitive. It provides students with a calm, supervised learning 
environment where they can continue completing curriculum work while receiving appropriate support, reflection 
opportunities and guidance to help them re-engage positively with school expectations. 

Students may be placed within the Nurture Group following behavioural incidents, repeated concerns, emotional 
dysregulation, conflict with peers, safeguarding considerations, or where a temporary alternative learning 
environment is judged necessary to support successful reintegration. Placement may be for part of a day, a full 
day, multiple days, or as part of a wider Behaviour Support Plan, depending on the needs of the student and the 
circumstances involved. 

Students attending the Nurture Group continue to complete their normal classwork wherever possible. Subject 
teachers remain responsible for providing appropriate learning activities and maintaining continuity of learning. 
The aim is to minimise disruption to academic progress while providing additional behavioural, emotional and 
pastoral support. 

The Nurture Group is coordinated by the School Social Worker, who oversees reflection activities, restorative 
conversations, reintegration planning and student support. Overall oversight sits with the Head of Inclusion, 
Wellbeing and Safeguarding, the Behaviour Committee and the Principal. 

Relevant information regarding students placed within the Nurture Group is recorded and maintained through the 
school’s established systems, including CPOMS, behaviour records, safeguarding records and pastoral 
documentation. Staff supporting students within the provision are expected to access and follow relevant 
information where appropriate. 

The Nurture Group forms part of the school’s graduated behaviour support framework and should be viewed as a 
supportive intervention designed to promote reflection, restore relationships, maintain learning and facilitate 
successful reintegration into the wider school community. 

Alignment with ADEK Student Code of Conduct 

ADEK defines a four-level framework for student behaviour across Abu Dhabi schools. APS is aligned with 
this expectation through its own internal four-level structure. APS aligns with ADEK categorisation while 
applying behaviour through structured professional judgement rather than rigid categorisation alone. 



While ADEK provides a defined framework for categorising behaviour, APS applies a procedural approach 
that prioritises safeguarding, context and the best interests of the child. Behaviour decisions are not made 
through fixed categories alone but through structured professional review. 

APS Level APS Description ADEK Level ADEK 
Description 
(summary only) 

Typical School Response 
(indicative and non-exhaustive) 

Level 1 Low-level or isolated 
behaviour concerns 

ADEK Level 1 Minor misconduct 
or disruption 

Teacher-led response, reminder, 
restorative conversation, reset of 
expectations, monitor for pattern 

Level 2 More serious or 
repeated concerns 
requiring formal 
follow-up 

ADEK Level 2 More significant 
misconduct 
affecting safety, 
learning or 
compliance 

Formal documentation, parent 
contact, reflection, temporary 
removal from class, targeted 
follow-up 

Level 3 Serious breach requiring 
leadership and 
committee review 

ADEK Level 3 Serious 
misconduct 
requiring strong 
school 
intervention 

Senior leadership involvement, 
Behaviour Committee review, 
parental meeting, structured 
intervention, reintegration 
planning 

Level 4 External escalation 
beyond school-level 
intervention 

ADEK Level 4 Exceptional 
misconduct 
requiring external 
referral and 
possible 
permanent 
removal 

Referral to ADEK, application to 
ADEK for consideration of 
permanent exclusion, external 
procedures as required 

 

Behaviour Committee 

The Behaviour Committee is central to APS’s response to serious or persistent concerns. The committee 
meets once a week and reviews referred incidents, considers context, safeguarding, prior patterns, 
interventions already attempted and the learner’s wider circumstances, and determines the most appropriate 
next steps. 

The committee does not operate as a rigid sanction panel. Its role is to ensure that significant behaviour 
decisions are measured, evidence-based and aligned with the school’s values, procedures and duty of care. 
Serious cases are normally reviewed within one week so that decisions are timely and coherent. 

 

Incident Response and Review 

Incidents are addressed at the lowest appropriate level unless seriousness, pattern or risk requires 
immediate escalation. Staff are expected to respond calmly, restore safety, preserve dignity and avoid 
unnecessary confrontation. Where concerns are more significant, they are referred through the school’s 
formal systems for review. 

Serious incidents are considered in light of the learner’s age, intent, needs, history, level of risk and any 
safeguarding or wellbeing concerns. Responses may include restorative work, parent meetings, reflection 
tasks, de-escalation support, temporary removal from activities, monitoring or committee review. The school 
does not use a simplistic “if X, then Y” model. 

Recording and Documentation 

Significant behaviour incidents are recorded to support follow-up, pattern identification and decision-making. 
Records must be factual, professional and timely. Where safeguarding concerns are present, recording and 



escalation must align with school safeguarding procedures and CPOMS requirements. Documentation 
supports consistency, accountability and informed review. 

Communication with Parents 

APS values strong partnership with parents. Families are informed promptly when behaviour concerns 
require formal follow-up or escalation. Communication remains professional, clear and solution-focused. For 
serious or repeated concerns, parents are invited to engage in planning, reflection and next steps so that 
school and home work with consistency. 

 

Restorative Practice Approach 

De-escalation Days 

Where appropriate, APS may place a learner within the Nurture Group for a planned de-escalation period. This 
provides the student with temporary access to a calm, structured learning environment away from the 
circumstances that contributed to the concern. 

During this period, students continue engaging in curriculum learning, complete reflective activities where 
appropriate, and receive support from staff to help restore readiness for learning and successful reintegration. 

De-escalation placements are not disciplinary exclusions. They are supportive interventions intended to reduce 
risk, support emotional regulation, maintain access to education and create opportunities for constructive 
reflection and positive behavioural change. 

Reflection and Reintegration 

Reflection and reintegration form a core part of the school’s behaviour support approach. 

Students who attend the Nurture Group participate in restorative and reflective activities facilitated by the School 
Social Worker. These activities help students understand the impact of their actions, identify alternative choices, 
repair relationships where appropriate and develop strategies for future success. 

Following a period within the Nurture Group, students are supported to reintegrate into mainstream lessons 
through planned transitions, staff communication, behaviour targets where appropriate, parental engagement and 
ongoing monitoring. 

The purpose of reintegration is to ensure that students return to learning successfully, maintain positive 
relationships and continue making progress both academically and socially. 

Guiding Principal Re-alignment Intervention 

Where appropriate the behaviour committee might assign a supported intervention task for a student. They 
are aimed at helping them reflect and learn. The tasks are set with a clear outcome task which can be used 
to celebrate their learning and dedication towards completing the task. 

Guiding Principals Re-allignment Program - Behaviour Support Plans 

Where appropriate, a behaviour support plan (BSP) may be developed for students to help track the 
effectiveness of strategies and support put in place. These are tracked weekly by teachers and do not serve 
as a punitive measure. Support is adjusted in accordance with student response and progress. 

Searching and Confiscation 



Where a search or confiscation is necessary, it must be lawful, proportionate and conducted with sensitivity, 
dignity and regard for student welfare. The school will follow its established procedures, taking account of 
safeguarding, witness arrangements and the seriousness of the concern. 

Staff Undertaking 

All staff are expected to uphold this policy with consistency, professionalism and care. Staff must model 
respectful conduct, maintain clear boundaries and avoid any response that is humiliating, excessive or 
unsafe. Behaviour management must reflect school expectations, safeguarding duties and the dignity of the 
learner. 

Safeguarding and Wellbeing 

Behaviour, safeguarding and wellbeing are closely connected. Some behaviour concerns may indicate 
unmet need, emotional distress, vulnerability or risk. Staff must remain alert to this and respond accordingly. 
Serious incidents, disclosures, allegations of harm, or conduct linked to possible safeguarding concerns are 
managed in line with the school’s safeguarding and child protection procedures. 

The school does not tolerate corporal punishment. Any allegation of inappropriate adult conduct, harmful 
handling or behaviour that places a learner at risk is addressed immediately through the appropriate 
safeguarding route. 

Roles and Responsibilities 

●​ Senior Leadership Team provides oversight, ensures policy implementation and supports consistent 
decision-making. 

●​ Behaviour Committee reviews serious and persistent concerns and determines appropriate next steps 
through structured professional judgement. 

●​ Pastoral and Wellbeing Staff help identify underlying need, coordinate support and strengthen 
reintegration. 

●​ Teachers and Support Staff establish clear expectations, respond to concerns promptly, document 
serious incidents and maintain positive relationships. 

●​ Parents are expected to work in partnership with the school, reinforce expectations and engage 
constructively when concerns arise. 

●​ Learners are expected to take responsibility for their conduct, respond to support and contribute 
positively to the school community. 

Nurture Group Responsibilities 
●​ The School Social Worker coordinates the day-to-day operation of the Nurture Group, including reflection 

activities, restorative discussions and reintegration planning. 
●​ Teachers and support staff allocated to the Nurture Group remain responsible for supervising students, 

supporting engagement with learning activities, maintaining a positive learning environment and 
communicating any concerns through established school procedures. 

●​ The Head of Inclusion, Wellbeing and Safeguarding provides operational oversight and quality assurance. 
Strategic oversight remains with the Behaviour Committee and Principal, who review the effectiveness of 
interventions and determine any further support required. 

 

Related Policies 

This policy should be read alongside the Safeguarding Policy, Child Protection Policy, Learner Wellbeing 
Policy, Staff Wellbeing Policy, Anti-Bullying Policy, Digital Safety Policy, Attendance and Punctuality Policy, 
Inclusion Policy, Health and Safety Policy and Extracurricular Activities and Events Policy. 

Review 



This policy is reviewed annually, or sooner if required by changes to ADEK guidance, UAE law or school 
practice. 



Appendix 1: ADEK Student Code of Conduct Reference 

The table below is included for reference to show how the ADEK Student Behavior Policy defines behaviour 
levels and the staged actions associated with each level. APS applies this within its own procedural, 
child-centred framework. 

ADEK Level ADEK Definition Examples stated in ADEK policy Appropriate Actions stated in ADEK 
policy 

ADEK Level 1 Level One Offenses Repeated lateness; uniform 
non-compliance; missing books or 
materials; eating in class; misuse 
of digital devices 

Verbal warning; written warning; written 
warning with parent meeting; written warning 
with parent undertaking 

ADEK Level 2 Level Two Offenses Leaving class without permission; 
physical fighting or inciting 
quarrels; verbal abuse; tobacco or 
vaping; minor property damage 

Written warning with student undertaking; 
onsite suspension up to 2 days with parent 
agreement; onsite suspension up to 3 days 
with final warning; application to ADEK for 
consideration of expulsion 

ADEK Level 3 Level Three Offenses Bullying or intimidation; academic 
dishonesty; vandalism; assault 
without injury; unauthorised media 
capture of staff or students 

Onsite suspension with Behavioural 
Management Committee review; offsite 
suspension up to 5 days with final warning; 
application to ADEK for consideration of 
expulsion 

ADEK Level 4 Level Four Offenses Weapons possession; sexual 
assault; assault causing injury; 
theft; drugs or alcohol; insulting 
UAE figures; extremist ideas 

Immediate offsite suspension and 
investigation; Behavioural Management 
Committee review for final disciplinary action; 
application to ADEK for consideration of 
expulsion and referral to authorities where 
required 

Note: Level 4 outcomes and any expulsion or permanent exclusion action are subject to ADEK procedures, approval 
requirements and referral to external authorities where applicable. 
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